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''What is My Role in the Group?''
A Nine-Week Unit for Eleventh Graders
by Carla Nicholson
Today emphasis has been placed on collaboration as it applies to education. Research reveals
that cooperative learning, depending on how it is carried out, can increase achievement as well
as social skills (Slavin, 1983, p. 443). In addition, collaborative skills in and of themselves are
necessary in many vocations. However, according to Johnson et al (1986), "children and
adolescents are not born instinctively knowing how to collaborate with others" (p. 73). Learning
collaborative skills is an important prerequisite for academic learning, and achievement improves
as students become more effective in working with each other (Johnson, Johnson, & Holubec,
1986, p. 74).
Working together to achieve a common goal is certainly not a new concept; people have been
doing so for centuries. One example of cooperation is a quilting bee, especially common in nineteenth century America. A group of people, usually women, would gather to socialize and quilt.
What better symbol of cooperation than a patchwork quilt or the related art form of a mosaic?
Each join many pieces together to make a whole.
Recently, the image of the quilt/mosaic has been extended to a variety of causes. Jesse Jackson
used it to symbolize the positive diversity of Americans in his speech to the 1988 Democratic
National Convention. Indeed, such an image is more appropriate than that of a "melting pot"
in which the benefits of diversity are lost. Besides appearing in poetry, in some children's literature,
and in such adult classics as Moby-Dick, the quilt is often used to portray feminist themes. Indeed, quilting has often been categorized as a "craft" instead of "art" simply because women
usually do it.
The theme of the following unit, "What is My Role in the Group?" will serve to unify a variety
of lessons designed to teach language skills and collaborative skills. The quilt and/or mosaic image will appear in some of the materials as well as in the final four weeks of group work. Since
cooperation can be used as a means to other learning throughout the year, this unit would be
most appropriate at the beginning of the school year.
Knowledge of the students' backgrounds is essential through all stages of a student-centered
curriculum, including development/planning, execution, and evaluation. The hypothetical class
used for this unit is an eleventh grade language arts class of approximately twenty students. The
class contains a mixture of ability and maturity levels. Most read within five grade levels of the
eleventh grade. A few have comprehension problems, and a few are gifted; therefore, individualization is essential. Their prior education has been traditional with lots of individual, competitive
learning such as worksheets and lectures. This "make believe" class is from a small midwestern
town where local pride is low. While entertainment and cultural opportunities are limited, many
have close-knit extended families. Students enjoy sports, movies, and television.
A teacher could tailor the unit for other situations. For example, for a lower age-group, the
teacher might wish to change the literature selections to include some young adult works. Eighth
graders might enjoy reading Secrets of the Shopping Mall (1979) by Richard Peck. This work,
like William Golding's Lord of the Flies (1962), shows the breakdown of cooperation in a group
of adolescents. Or a teacher might wish to stress the historial associations of quilting. A useful
source might be Nancy J. Martin's Pieces of the Past (1986).
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After a four-week introduction (Stage I; see calendar on page 64.), students will work for about
three weeks in small groups to complete a group project (Stage II; see calendar on page 76.).
Each group assignment during Stage II will be different, but will require the members to work
together. On a rotating schedule, the groups will stop their projects for a week to work on two
"quilts," one made of cloth and one made of wood. During the final week (Stage 111), students
can share their group projects and discuss how they worked together. In addition, they will have
a class meeting to decide on a culminating activity which will be based on their "products" from
this unit.
A list of unit goals and unit skills follows. The description of Stage I is then provided through
short descriptions of daily lesson plans; four of the plans are developed completely with a
behavioral objective, motivation, lesson procedure, and evaluation. Stage II consists of assignment sheets that can be given to each group as well as descriptions of how to organize the quiltmaking and collage projects. Stage Ill contains a description of group "publication," a final test,
and possible culminating activities.

Unit Goals

Understandings
Cooperation is necessary as a means to further skill-building in class and for better relationships in other important situations involving family, friends, acquaintances, or co-workers.

Skills
Reading, writing, speaking, listening, viewing, visual expression, and cooperative skills are integrated around the theme of cooperation as represented by a quilt/mosaic metaphor. Some
of the emphases include using literature as a study of personalities, recognizing symbols and
how they vary in different contexts, and using people as sources of information.

Appreciations
Students should be encouraged to recognize the value of working with others through creating
a class quilt and a class mosaic.

Evaluation
Evaluation for each skill taught during the first four weeks (Stage I) can occur on a daily basis
as described in the completely developed lesson plans. Evaluation for the long-term group work
(Stage II) should include both an individual and group grade based on the assigned project and
ability to work together. A unit test can be given at the end of the unit as described in Stage Ill.

Unit Skills
Skills taught during the first four weeks will focus on learning how to collaborate while learning a variety of other communication skills. The lessons will center on the in-common reading
of William Golding's novel Lord of the Flies and a short story by Stephen Crane, "The Open
Boat." Other selections will introduce students to the quilt/mosaic and related images to underscore
the theme of diverse parts making up a whole. Stage II and Ill allow for more individualization,
so skills will vary depending on student or group needs. The following skills will be taught to
everybody before the separate group work begins.
Reading
. Reading Lord of the Flies and looking for evidence of trust or lack of trust between the characters
Piggy and Ralph .
. Analyzing the symbolism in Lord of the Flies.
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. Reading "The Open Boat" and analyzing the role each character plays in the group .
. Reading an excerpt from a Jesse Jackson 1988 convention speech; the poems "The Quilt"
by Mary Effie Lee Newsome and "Housewifery" by Edward Taylor; a children's book, The
Quilt Story by Tony Johnston; and an article from The New Yorker on the AIDS quilt. Sttudents
will look for the meaning(s) of the quilt symbol in each selection.

Writing
. Writing about trust or lack of trust between Piggy and Ralph .
. Writing an opinion based on textual evidence as to which character is best qualified to advise
other characters in a passage from Lord of the Flies .
. Brainstorming a list of interview questions and grouping them into categories .
. Taking notes during class interviews .
. Transcribing sections of a taped class interview .
. Writing a thank you letter.

Speaking
.
.
.
.

Interviewing a class visitor.
Discussing literature and activities as a class and within groups .
Presenting group projects completed in Stage II to the rest of the class .
Practicing parliamentary procedure.

Listening
Practicing critical listening of an excerpt of Lord of the Flies and fictitious excerpts about
celebrities .
. Taking accurate notes of the class interview .
. Paraphrasing a spoken message .
. Practicing active listening throughout the group activities.

Viewing
. Comparing student-drawn maps of the island in Lord of the Flies .
. Viewing the videotape of Lord of the Flies and analyzing the characters' collaborative behaviors .
. Viewing a film on pioneer days as an example of how quilting was done cooperatively .
. Looking at print advertising for examples of symbols.

Visual Expression
. Drawing a map of the island in Lord of the Flies .
. Creating, with other classmates, a quilt and a wood mosaic.

Using References
. Using Who's Who in America and Who Was Who in America .
. Using Contemporary Authors .
. Using The Encyclopaedia Britannica .

Using Language
. Discovering the differences between spoken and written language .
. Looking closely at words as symbols and how meaning depends on context.

Cooperative Skills
.
.
.
.

Working in a variety of group sizes, from pairs to groups of five or six .
Reaching consensus .
Analyzing group behavior among classmates and among literary characters .
Discovering that cooperation and trust are necessary for success in the "Prisoners' Dilemma
Game."
. Practicing listening skills, such as paraphrasing, as they relate to group relations.
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Stage I: Calendar
2

1
Unit
Motivator:
Prisoners'
Dilemma Game

6
Critical Listening
and Writing

Draw Map
of Island

LQrd Qf the Flies :
Chapters 2 & 3

LQrd Qf the Flies:
Chapters 4 & 5

7

8

9

10

Symbolism

Symbolism ,
Cont'd
Lord Qf the Flies :
Chapters 1 0-12

11

12

13

Read Stephen
Crane's

Group Roles:

LQrd of the Flies

"The Open Boat"

"The Open Boat"

16

17

18

Film and
Encyclopedias

22

21
Thank You
Letters

Critical
Listening

Lord Qf the Flies:
Chapter 1

LQrg Qf the Flies :
Chapters 8 & 9

Transcribing

Compare
Drawings

. .. and
Discussion

LQrd Qflhe Flies:
Chapters 6 & 7

Group Roles :
Videotape of

5

4

3

Needed
Grammatical
Lesson

Brainstorming
Interview
Questions

Group
Evaluation

Paraphrasing

14
Reference
Sources &
the Quilt as
a Symbol

19
Notetaking

15
Differences
Between
Speech & Written
Language

20
Guest
Interviewees
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Stage I: Daily Lesson Plans for Collaborative Learning of
Language Arts Skills
Days 1 and 2

(A Fully Developed Plan)

Behavioral Objective: After this lesson, most of the students should be able to write how trust
or a lack of trust was evidenced in the relationship between Piggy and Ralph in the first chapter
of Lord of the Flies, pointing to at least two situations within the text as evidence.
Motivation: This activity can act as the motivator for the entire unit. The teacher will begin by
asking students if they have ever revealed a friend's secret. Since the students may not be used
to active discussions, the teacher might want to start with an example of his or her own. When
the students describe situations in which they revealed a friend's secret (or had their own revealed by a friend), they should be encouraged to share how they felt and how they think the other
person felt.
Procedure for Lesson: The teacher can introduce the activity by telling students that they will
be beginning a new unit. Describing the unit at this point might affect the results of the day's
activity, so discussion of the schedule for the coming weeks should be avoided until after the
lesson. By playing the Prisoners' Dilemma game the students should discover that to be successful, they need to work with their partner; however, the trust they must have for their partner
can be used against them, depending on how ethical their partner is during the game.
The Prisoners' Dilemma Game is described by David W. Johnson in Reaching Out: Interpersonal Effectiveness and Self-Actualization (1986, pp. 63-67). The teacher should read to the class
the following situation:
Two suspects are taken into custody and separated. The district attorney is certain that they
are guilty of a specific crime, but he does not have adequate evidence to convict them at a
trial. He points out to each prisoner that each has two alternatives: to confess to the crime the
police are sure they have committed, or not to confess. If they both do not confess, then the
district attorney states he will book them on some very minor trumped-up charge such as petty
larceny and illegal possession of a weapon, and they will both receive minor punishment; if
they both confess, they will be prosecuted, but he will recommend less than the most severe
sentence; but if one confesses and the other does not, then the confessor will receive lenient
treatment for turning state's evidence whereas the other will get "the book" slapped at him.

The game involves having the students make the choices the prisoners must make in the above
situation. Instead of facing punishment, students have the opportunity to earn points; each student should try to get as many points as possible. The game is such that the only way students
can logically try to get more points is to cooperate; however, there is the chance that they can
gain more points if they don't cooperate and are lucky. Students who want to cooperate must
put themselves in a situation where their trust may be violated.
The first step to playing the game is to understand the scoring system . Each player will make
choices on whether to confess or not to confess. Students will tally their points individually according to the following table:
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Prisoner I

Prisoner II

+10

+10

Prisoner I confesses, and
Prisoner 11 does not confess.

-25

+25

Prisoner I does not confess, and
Prisoner 11 confesses.

+25

-25

Prisoner I does not confess, and
Prisoner 11 does not confess

-10

-10

Prisoner I confesses, and
Prisoner 11 confesses.

Johnson explains the rules to the students as follows:
1.

Pair up with another person in the group. Sit back-to-back so that you cannot see the other
player. Each person should have a pencil and a small pad of paper. One person is designated
as [Prisoner) I and the other as [Prisoner) II.
2. When the leader gives the signal, each person should make her choice ... [to confess or
not to confess). Next, when the leader gives the signal, each person passes a slip of paper
with her choice written on it over her shoulder to the other player. You may not speak;
no communication to the other player other than the choice you make is allowed.
3. This is repeated ten times. Each player should keep track of the number of points she has
on [a) record sheet.
4. At the end of the tenth choice, the two players can discuss anything they want to with each
other for ten minutes.
5. Ten more choices are made, following the procedure outlined in step 2.
6. At the end of the twentieth choice, total your gains and losses . Then fill out the following
questionnaire:
"Impressions of Others' Behavior"
Indicate by checking the appropriate adjectives below your impression of the other
player's behavior during the game. You may know the other player; if so, ignore
everything you have felt about the person in the past and rate only your impressions
of his or her behavior during the game.
warm
trustworthy
fair
generous
congenial
cooperative
kind
trustful

cold
untrustworthy
unfair
selfish
uncongenial
competitive
unkind
untrustfu I
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In the group as a whole, discuss the following questions:
a. What were your feelings and reactions about yourself and the other player during the game?
b. How many points did you make during the game?
How many did the other player make?
c . How did you describe the other player's behavior during the game?
How did he or she describe your behavior during the game?
d. Did the two of you trust each other? Were the two of you trustworthy?
e. How did it feel to have your trust violated (if that happened to you)?
How did it feel to violate the other player's trust?
f. How was trust built during the game (if it was)?
g. What effect did the period of communication have upon the way you played the game?
Did it affect the way you felt about the other player's behavior? (pp. 64-5, 67)

Evaluation: The evaluation will be a short writing assignment bringing their experiences with
the Prisoners' Dilemma game to bear on their reading of the first chapter of Lord of the Flies.
Before assigning the chapter, the teacher can have three students role-play a situation somewhat
similar to the beginning of Lord of the Flies:
You are members of the basketball team. On your way to a game in a snowstorm, the bus crashes
into a telephone pole. The driver (who is your coach) dies, and you think you should leave the
bus since fuel is leaking all over. After walking several miles, you and the other team members come
upon a deserted cabin used by hunters. Student One is smart, but not very well liked; Student Two
is quiet, but well-liked; and Student Three is obnoxious and used to being in control. What happens
next?

After the role play, the teacher should encourage the class to describe and analyze the group
dynamics they observed and speculate on likely outcomes in terms of leadership and the team's
survival. The role players should be asked how they felt at various points in the scene. The teacher
should then assign the first chapter of Lord of the Flies as a reading assignment for the next day,
drawing a connection between the role-play and the novel. After reading the chapter and before
coming to class, the students should write how trust was or was not evidenced between Piggy
and Ralph in Chapter One, supporting their statements with examples from the text. Students
should understand, however, that this writing will not be evaluated for final form, since it is not
a final draft; rather, the ideas and examples from the text are the focus. They can be told that
after tomorrow, they should be reading two chapters per day for four days (Days 4, 5, 6, and
7) and the final three chapters on the fifth day (Day 8).

DAYS 3 and 4
The teacher should tell students about the unit which will begin with the novel Lord of the
Flies. The teacher might then give background information about Golding and the time in which
the novel was written. Next the teacher can check for understanding by listing, with the students'
help, each of the characters introduced in the first chapter along with details about each one.
The students can then share their writings about trust between Piggy and Ralph.
To stress the importance of visualizing the setting, the teacher might have the students work
in groups of three on Day 4 to draw a map of the island. They should be directed to support
their drawing with specific passages from the first chapter. The completed drawings can be compared, and differences can be noted and checked against the text.

Carla Nicholson

DAYS 5 and 6

Page 68

(A Fully Developed Plan)

Behavioral Objective: After this lesson on critical listening, thinking, and writing, all students,
given a fresh passage from Lord of the Flies, should be able to state an opinion as to whether
the choice made was the best at the time or if the characters could have made a better choice.
Students should point to at least two previous pieces of evidence/characterization to support
their opinions.
Motivation: Ask students to rate the following people according to these symbols:
not qualified (-); probably reliable (=);or extremely reliable ( + ). The teacher might want to use
people whom his/her students are especially interested in (e.g., movie stars or sports figures) .
_ _ _the President speaking on the federal budget
____ Michael Jackson on Pepsi
____Michael Jordan on basketball rules concerning fouling
____your English teacher on penmanship
____ Dan Rather on television cameras
____the person who plays a TV doctor on pain relievers
The teacher should ask students why they answered in the way that they did. Did the majority
of students answer in the same way? What other authorities would be better qualified in each
case? What kinds of knowledge would the person need to possess to be qualified? Is there a
difference between "qualified" and "reliable"?
Procedure for Lesson: Taking the passage from Chapter Two, "Fire on the Mountain," in which
the boys decide to build a fire at Ralph's suggestion (pp. 40-42), the teacher should point to the
two characters that speak in this short section-Ralph and Piggy. The teacher should ask what
each character's position is concerning the fire. Ralph is obviously in favor of building a fire since
he enthusiastically suggested it. Piggy's speech, however, will require a close reading. Now the
teacher can ask students to find what we know about Piggy's and Ralph's backgrounds and ask,
Who is more qualified on fires? On making decisions under pressure? Other criteria the students
might think applicable should be raised.
Evaluation: On Day 6 students should read a fresh passage about the meeting that ends when
Jack leaves the group and the other boys eventually follow (pp. 152-157). Students should write
their opinion on which character is better qualified to be the leader-Ralph or Jack. To whom
did the other characters listen? Did they do the right thing? Whom would they (the students)
choose to follow?

DAYS 7 and 8
These two days can be used to examine symbolism in the novel. The teacher might start with
print advertisements. For example, cars often are pictured with animals of the same name. In
this case, the creator of the ad borrows the image of an animal, whether it be beauty, sleekness,
or speed. After this introduction, the teacher can ask students what Piggy's glasses might represent. Reacting to student responses, the teacher can guide students through passages showing
Piggy's intellectualism and lack of insight. Practice and evaluation can occur with other symbols
such as the sow's head and the dead parachutist.
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After students have responded to the text through discussions on Day 7, the teacher might
present on Day 8 some interpretations of the book that have been offered by critics who have
explained the work as a comment on dictatorships, cruelty in children, and humankind's inherent evil; others have focused on the political climate of the time after the two world wars .
Student might compare their reading to a critic's or might suggest evidence within the text which
supports other readings. The teacher can then suggest other books dealing with these subjects
that students might want to read on their own. For example, George Orwell's Nineteen EightyFour (1949) and Arthur Koestler's Darkness at Noon (1941) portray human beings as followers.
Henry James's The Turn of the Screw (1982) and Richard Hughes's A High Wind in Jamaica (1957)
explore evil in children. Excellent readers interested in the historical mood of the time might
read William Shirer's The Rise and Fall of the Third Reich (1960).

DAY 9
The teacher will present a questionnaire developed by David W. Johnson (1986) that will be
utilized in other lessons for evaluating group behavior (See Appendix A). Most of the questions
are self-explanatory although the teacher might ask how the behaviors might be manifested.
Next, the teacher will state that practice in paraphrasing and summarizing spoken messages
might help group behavior (Question 12). Students can be directed to find a partner and think
of a favorite television program. The students can take turns asking their partner questions about
why they like the program. The only catch is that they must paraphrase the previous answer
before asking a new question. To model this activity before beginning, the teacher might have
asked two students to prepare a sample of the activity the day before. This may be effective in
giving shy students or perhaps learning disabled students a chance to succeed in front of others.
In addition, the students should be told that the teacher will be looking for paraphrasing and
other effective group behaviors in future group activities.

DAYS 10, 11, and 12

(A Fully Developed Plan)

Behavioral Objective: After teaching this lesson which models group evaluation, the students
in groups should be able to evaluate a character from a passage (not before discussed in class)
of Stephen Crane's "The Open Boat." Each group should work to come to consensus as to which
roles each character fulfills, citing specific points from the text to support the opinion.
Motivation: The teacher directs students to freewrite for five minutes on one of the following
three topics. The teacher should distinguish between "prompted freewrites" in which students
are asked to start on a specific topic and a "freewrite" that normally begins wherever students'
minds takes them. They should try to focus on how the people in the situation related to each other.
Freewrite about a time when you:
1)
2)
3)

were in a group situation and made a fool of yourself.
came home after being with people and were embarrassed because you talked too much
or too little.
were in a group and afterward had positive feelings about yourself or the group- maybe
everybody got along, and they hadn't before, maybe a lot was accomplished, or maybe
everyone just had a great time.

The teacher might ask for volunteers to share their freewrites.
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Procedure for Lesson: The teacher will assign a character from an excerpt of a videotaped version of Lord of the Flies to each of the students (some students will have the same character)
and instruct them to watch carefully, especially paying attention to their character for evidence
of effective group behavior according to Johnson's questionnaire (Appendix A) presented the
day before. The students should mark the questionnaire for their assigned character and then
prepare to summarize to the rest of the group what kind of role their character assumed, whether
it be that of a leader, comic relief, the "brains" of the group, etc. The teacher might model the
process with the students' help before they try on their own. After hearing each student's summary, the class should come to some kind of consensus concerning each character's role; students
should be prepared to support their answers with details from the videotape. The teacher can
repeat portions of the tape if needed.
Evaluation: The teacher will put the students into groups of four. Each member of a group can
take one of the four characters in Stephen Crane's "The Open Boat." If the class does not break
evenly into multiples of four, two group members can take the same character in the book. During the next class, students should take turns reading the story aloud taking careful notice of
how their character works in the group. On Day Twelve, the students can individually fill out
an evaluation form for their character, discuss each character's role in the story, and prepare
to present their findings to the class. The teacher can instruct the groups to assign group roles:
the "leader" will lead the discussion asking each person to explain and support his or her findings, the "timer" will keep track of time and make sure an equal amount is allotted for each
person, the "summarizer" will restate the results for the "recorder" who will write the findings
on paper. If there are five in the group, the fifth person can act as "spokesperson" in presenting
findings to the class. If not, the "timer" can also act in that capacity. The teacher will lead the
class discussion as each group's conclusions about each character are compared.

DAY 13
Although this lesson may not seem to deal expressly with the theme of cooperative learning,
it is preparation for tomorrow's lesson. The teacher will begin by leading students to the conclusion that words are symbols. She or he might write the word "trunk" on the board and ask,
"What does that mean?" Student responses may vary from the trunk of a car to the trunk of
a tree, to the trunk of an elephant. The teacher might say, "I don't see any car or tree or elephant."
Students should conclude that all words are symbols. People agree to give a word certain meanings. One word can have several meanings.
Again, the teacher might have prepared two students, perhaps two who may seem to need
a boost in self-esteem, to role-play a dialogue, in this case, Abbott and Costello's "Who's on
First" (see Appendix B). After the presentation, the teacher will ask students what the problem
was in communication.
The teacher will then explain how lexical ambiguity of certain words can usually be cleared
up by analyzing the context. The teacher can ask what words cause ambiguities in sample
sentences. For example, the word "bank" could be a financial institution or a slope of land near
a river in the sentence, "The coin was lying near the bank."
The teacher can draw the connection between words as symbols that depend on context and
figurative language in which a word (or words) can have more than its literal meaning.
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DAY 14
The teacher will employ a variety of materials in which a quilt is a symbol. They will include :
1. Jesse Jackson's speech to the 1988 Democratic National Convention
(see Appendix C);
2. Three poems: "The Quilt," "Housewifery," and "Patchwork Quilt"
(see Appendix D);
3. A children's picture book by Tony Johnston, The Quilt Story; and
4. An article from The New Yorker ("Talk of the Town," 5 Oct. 1987) on the AIDS quilt.
The teacher will begin by demonstrating the use of three reference books: Who's Who in
America, Who Was Who in America, and Contemporary Authors. The teacher will then form
the students into groups of four (Group Format A). The above materials include a range of reading
levels, so while the group choice may appear to be random, the teacher might want to make
sure students will be able to read and understand the material assigned to their group.
Each of the groups will take one of the four selections. Students will look at the materials and
find what the quilt symbol represents. (In the case of "Housewifery," the symbol is not a quilt,
, but a related symbol.) In addition, they should look up the author of their piece in the appropriate
reference source. They should each be prepared to present their group's finding to the students
in the other groups. Students should be told that they should expect a quiz over all of the selections, so they will be responsible to their classmates and will need to listen to each other carefully.
The teacher can then randomly assign different groups (Group Format B) so that each of the
new groups has one member from each of the original groups. Now, each student can present
his or her selection and explain what the quilt symbolizes. The following diagram may help students
visualize the two group arrangements.

Group Format A

)(1 2A2 313 4x4 X

1

1

2

2

3

3

4

4

Group Format B

1~

i3

***

Following the presentations, the teacher will give the quiz. The students will remain in their
Group B formations as the teacher gives them the correct answers to the quiz and then invites
them to discuss in their groups possible reasons for missing any of the answers.

DAYS 15 & 16

(A Fully Developed Plan)

Behavioral Objective: After this lesson, most students should be able to transcribe speech so
a taped version matches their written versions with five or fewer errors.
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Motivation: The teacher should present the following situation. The editor of the school newspaper
asks you to write an article on the guest speaker who is to visit on Friday. She will be speaking
on quilting. You tape the class interview, so you can get some good quotes. After transcribing
the tape, you find that the interviewee rarely uses complete sentences. In addition, she uses a
lot of "uh's" and "well urn's." Should you copy the quotes word -for-word without editing, or
should you make her sound good by adding in what you think she meant. Take a few minutes
and write freely on what you would do. Be prepared to share your prompted freewrites in class.
During the discussion that follows, students should realize the need to be exact in transcribing;
however, partial quotes are sometimes used with paraphrases or summaries to capture the
speaker's intended meaning.
Lesson Procedure: After discussing the students' responses to the motivation, the teacher can
remind the students of the speech by Jessie Jackson that was used the day before. Some of them
might have noticed that the written version of his speech seemed different from other kinds of
writing since it had lots of fragments and comma splices . The selection for the day's lesson will
also be a written speech, Martin Luther King's "I Have a Dream" speech.
The teacher will play short sections of the taped version of the speech and ask students to
write it down. The teacher can have some of the students write directly onto transparencies .
After several sentences are recorded, the overhead can be used to compare some of the results .
Then, copies of the speech as it appeared in publication can be compared to the students' versions. Students' results will, no doubt, differ. However, the differences will probably be slight
since the speech was written out before it was delivered. Working with a planned, public speech
is a transition to students' transcription of extemporaneous speech. But first, the students can
hear the rest of the King speech by having students take turns reading sections aloud to other
students.
The teacher can ask how natural speech differs from written language. In How to Speak/How
to Listen, Mortimer Adler (1983) notes that: 1) one can reread written material, 2) a writer can
revise a piece of writing before it is shared with an audience (reader), and 3) that speech is less
easy to correct than written language, and efforts to correct it often produce more confusion
(p. 9). In addition , students will probably notice that speech is not always in complete sentences
and often appears incoherent when transcribed.
Next, students can practice transcribing recordings of their classmates' speech. Preferably, several
tape recorders can be obtained, so students can work w ith partners. Pairs of students can take
turns summarizing the previous discussion about the differences between speech and writing
into the tape recorder. (This should help reinforce the previous discussion). Then, they can each
transcribe about a page of the recording. Afterwards, students can bring up some of the problems they encountered and explain how they dealt with the problem. For example, does one
include the "uh's"?
Evaluation: Students can individually transcribe the speaking from a taped interview (perhaps
of the teacher or a student asking another student about a hobby.)

DAY 17
The teacher will tell the students that making a quilt (one of cloth and one of wood) as a class
will be part of the activities later in the unit. It would be helpful to show students a sample of
each. Two guest speakers will be coming to explain the process of making a cloth quilt and that
of making a wooden mosaic. The next two days will be spent learning and practicing interview-
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ing skills in order to gain the most information from the guest speakers. Getting background information (Day 18), preparing questions (Day 19), and taking notes (Day 20) will be discussed.
The film "Pioneer Living: Home and Education" (11 minutes) has a short section portraying a
quilting bee among other historical activities requiring cooperation . Although this film does not
explain how to make a quilt, it may be useful if students are completely unfamiliar with quilting
and how it fits into the theme of cooperation. The Makowski bibiliography (1985) includes a
section on non-print media on quilting. Many films and videos are listed that may be located
with the help of the school media consultant.
Encyclopedias can also be part of the backgrounding process. The librarian or teacher can
demonstrate the use of the three-part Encyclopaedia Britannica and how it is used differently
from other encyclopedias. Students should be assigned to read the "quilting" and "mosaic" entries.

DAY 18
To develop a list of questions on how mosaics are made, the students can be asked to
list/brainstorm as many questions as they can. The teacher or a student can ask for a question
from each person, writing a brief version on the board . Then, after asking each student once,
each student will be asked to contribute another question until all questions have been asked.
Students can simply "pass" when they have no more questions. The process can be repeated
for quilt-making.
The students can look for connections between each list of questions. The teacher might put
a letter to indicate a category next to each question. For example, one category, the A's, might
include several questions on what kinds of materials are best. Another category, the B's, might
relate to time required for various stages. Students will probably come up with several ways to
categorize the questions.
These groups of questions might be reformulated into several open-ended questions (those
not answerable by "yes" or "no") which the students might ask. Then when the interviewee
answers, students can quickly evaluate what specific questions remain unanswered and formulate
follow-up questions.

DAY 19
The teacher can begin by reading a published speech and having students take notes. Two
volunteers can take notes on separate sheets of acetate for the overhead. The class can analyze
the two samples of notes, discussing what was effective, what was probably wasted time, and
what could be improved. Afterwards, a short no-credit quiz on major points in the speech will
help students analyze their own note-taking effectiveness.
Then the teacher might give samples of various kinds of notetaking systems such as outlines,
paraphrases, and putting major points on one side of the paper and minor points on another .
Although notetaking is a personal process, students can analyze their own systems to determine
if they could be more effective. The students who made the transparencies can use their notes
as examples. Some techniques might be underlining, abbreviating, or using symbols. Students
can try to take notes again using a different method. A videotaped interview from a television
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program might be used this second time.* Students should be instructed to write out their notes
as soon as possible after an interview, so they can remember their shorthand and can fill in lacunae.
They will soon learn that they will usually be rushed to get everything down, and that they should
not be afraid to ask the interviewee to repeat something they missed. Also, they should he urgecl
to always ask for a phone number in case they have problems reacling th('ir notes or 111 <,lS('
they think of another question.

DAY 20
The teacher or a student should have contacted a guest speaker to discuss quilting and a speaker
to discuss mosaics. Information on possible speakers is included in "Stage II: The Making of the
Patchwork Quilt." Artists specializing in mosaics will probably be more difficult to locate; the
art teacher may be able to visit or might know someone in the community who could.
The speakers could be presented as a panel fielding the students' questions. This format may
have the advatage of showing the parallels between the two artforms; however, students might
be less confused by two separate interviews.

DAY 21
The students should write a thank you note to the speakers. The teacher can instruct students
on formats for a business letter as well as the specifics that make for interesting thank yous. Students
can use class time to draft a letter. They can trade drafts with a partner to revise, edit, and
proofread. They should bring typed letters the next day.

DAY 22
Now that the teacher has seen samples of student writing in a variety of contexts, he or she
can diagnose areas of needed instruction concerning grammar, usage, or mechanics. For example, a lesson on combining kernel sentences might help students who are writing short, predictable sentences when longer, more mature sentences might be more appropriate for the audience.
Sample sentences from popular magazines and newpapers might be used to make the lesson
more authentic. Then students can apply the lesson to their own writing.

Stage 11 Overview:
During the next three weeks, the students will be working in three groups (X, Y, and Z) on
three different projects. Group X will present a play; Group Y will write a collection of profiles,
* Copyright laws require taped videos from television to be used only once within ten school
days after the recording; the tape must then be erased in the next forty-five days.

Page 75

Thematic Units in English

and Group Z will research options for sharing the class's products with the public. The projects
are described in the following pages. Each group will take turns stopping work on its assignment
for one week and working on a patchwork quilt and a wooden mosaic.
During week one, one of the groups will work on the first steps in producing the quilt and
mosaic. During week two, another group will continue work on the quilt and mosaic, and during week three, the last group will complete the steps . Students will be working on their group's
assignment (the play, group of profiles, or group of proposals) when not working on the quilt
and mosaic. Each group must decide how it will complete its part of the quilt and mosaic project
during class. Perhaps each of the members would prefer work ing on only one of the projectsso three students might work on the quilt and three on the mosaic, or they might all want to
work on both projects-so the group might work on the quilt for three days and the mosaic for
two. Other methods of dividing the duties are included in the section "Stage II: Making the Patchwork Quilt."
On Day 23, the teacher should explain the group assignments (the play, the profiles, and the
proposals) as well as the two projects (the quilt and mosaic) and their three stages. The group
assignment sheets that follow can be reproduced and given to students. After having the oppor. tunity to ask questions, the students can rank on paper the three assignments according to their
preference. Then, the students can write down in order of preference which segment of the quilt
and mosaic they would like to complete. With these slips of paper, the teacher can assign groups,
attempting heterogenity and consideration of students' choices. Students should be told that it
will not be possible to accommodate everyone's first choice. When students are choosing, th e
teacher might guide students. For example, "Jamie, you might consider working on the play.
I know that you're an excellent artist, and your creativity would be helpful to your group if th ey
decide to use props," or "Chris, why not try the writing project. I know you're good at acting.
I saw you in the school play last sping. You might enjoy trying something different. "
The teacher will use the first part of each class period to help whichever group is working
on the quilt and mosaic. The latter part of the period can be devoted to a group conference
with one of the two remaining groups or shorter conferences with both groups. Group agendas,
as well as homework, can be determined based on students' needs. Thus skills to be taugbt will
vary. Students should understand that each assignment can be adapted with the help of the teacher.
In fact, this is encouraged. The teacher will probably want to keep track of what each student
and group is working on at the beginning of the period. Besides making sure everyone is at work,
this will also help the teacher prepare for group mini-lessons that are needed in the days ahead.
Since groups may finish early, the teacher might assign students to bring books for individualized
reading in a designated quiet spot in the classroom . Perhaps arrangements can be made for the
students who have finished to go to the library or a study hall where the atmosphere may be
more conducive to silent reading. Better yet, those who finish early might offer to help with the
other projects.
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Stage II: Unit Calendar

26

27

25

23

24

Logistics

Group X

for Stage II

works on quilt/collage

28

29

30

Group Y

Group Z

Group Y

works on profiles

works on proposals

works on quilt/collage

31

32

33

34

35

Group X

Group Z

Group Z

works on a play

works on proposals

works on quilt/collage

36

37

38

Group X

Group Y

works on a play

works on profiles
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Stage II: Group X Assignment Sheet
Present the play "Trifles" by Susan Glaspell to the class at the end of three weeks. The final
product can be videotaped and played for the class, or the live production to the class can be
taped. "Trifles" requires three male characters and two female characters. An alternate play might
be "Quilters" by Molly Newman and Barbara Damashek. It requires seven female characters.
Part of the objective is to make decisions and set priorities to complete the assignment. The
group might consider several questions: How should we present it? A play? A readers' theater?
An oral interpretation? What is our course of action? Should we wear costumes? Do we need
props? Should we set deadlines for ourselves? the text does not need to be memorized. The teacher
will meet with your group and can be used as a resource. Although the class is your immediate
audience, others (depending on the class's final decision) may see the tape or live performance.
A successful presentation will be one in which the speakers demonstrate an understanding
of the meaning of the various lines as they speak their parts (appropriate expression). Success
will also depend on meeting the criteria for the selected format. For example, a play would require following stage directions as given or as adopted in the group's interpretation. Also, lines
.would need to be delivered at the right speed and volume.
Each person in the group will get the same grade for the above criteria. An individual grade
will be based on individual performance as well as group behavior such as taking part, listening
to others, asking follow-up questions, paraphrasing other people's responses, reaching consensus, and evaluation of the group's work.

Stage II: Group Y Assignment Sheet
Interview a person from the community who can share an incident or incidents about how
friends or family "came to the rescue." Write a paper about that person's collaborative experience
and combine it with other group members' papers to make a collage of stories. Perhaps you
know of a group of farmers who help each other during the fall harvest. Perhaps someone went
through an illness, and friends brought in meals. Maybe a church group collected food for a
food bank. You might even know someone who participates in a quilting group. (Examples of
portraits of women quilters can be seen in the book The Quilters: Women and Domestic Art
by Patrician Cooper and Norma Bradley Buferd [1977] .) The person you interview can be on
the "giving" side, "receiving" side, or both sides. Feel free to adapt the assignment to your purposes. Maybe you will want to interview both the "givers" and the "receivers." Or two people
might want to work on a more extensive story.
You might consider working in the following order:
1) Brainstorm a list of possible subjects.
2) Make an appointment with the person.
3) Prepare questions (using the same process used for the class interview.
4) Practice your questions with other group members.
5) Conduct the interview.
6) Look through magazines for stories on people for ideas of how to organize your material.
7) Use the computer software Writing a Character Sketch to gather details about the person
from the interview.
8) Write a rough draft. (Try to have this done early, so you can spend a full week on revision.)
9) Have a writing workshop with your other group members. Ask the teacher to help devise
a list of questions to apply to each draft, so the writer gets lots of ideas for revision .
10) Schedule a writing conference with your teacher.
11) Revise, revise, and revise some more!
12) Repeat steps 8-11.
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The immediate audience is the other students in the class, although, depending on the class's
decision, other people may read it as well. In three weeks, the group will present your product
to the class. Perhaps you will want to read your profiles or play taped interviews or devise some
format incorporating both.
The group will receive a group grade for the finished collection of profiles. Individual grades
will be awarded on group cooperation as well as on the individual profiles and all process work
(drafts, jot-lists, lists of questions, interview notes, etc.).

Stage II: Group Z Assignment Sheet
From Stage II in this unit, the class will have four "products": 1) a videotape or a live performance of a play, 2) a booklet of community profiles, 3) a patchwork quilt, and 4) a wood collage. How can the class "publish" these accomplishments to others or use them to lead into
the next unit? Think of several possibilities and research everything that might be involved, either
with everyone in the group working on each idea together or with individuals assigned to each
viable possibility. Present your findings to the class in the form of written proposals and presentations in which each group member takes part. Make sure that you keep careful records of information and sources to field your classmates' questions.
For example, perhaps you might want to bury a time capsule in the park which would contain
these products as well as other items. Or how about a display and raffle at the local mall? What
details need to be taken care of? Who would give permission to bury something in the city park?
The mayor? How would the class get to the park? What if it rained? What would you do with
the money from a raffle? Do you need a license to hold a raffle?
You should consider working in the following stages:
1) Brainstorm and list possible ideas as a group.
2) Assign projects to different group members or pairs of group members.
3) Brainstorm questions that need to be answered about each idea.
4) Do the needed research-phone calls, interviews, letters, etc.
5) Jot down several ways to organize the information-perhaps using a list, an outline, or
something more creative .
6) Meet as a group to share findings. What questions still need to be answered? Should each
proposal follow the same organizational plan?
7) Schedule a conference with your teacher to learn the correct format for a formal proposal.
8) Write a draft of a proposal.
9) Have a writing workshop with other group members. Respond honestly to each other's
proposals. You might point to a section in praise, ask a question, and point to an area
that needs polishing. Ask your teacher to help you develop a checkl ist of what makes a
good proposal; the checklist can be used to analyze each others' works.
10) Have individual writing conferences with the teacher.
11) Would visual aids help? Perhaps a chart, tables, transparencies, etc.

The group as a whole will receive a grade for group behavior and the final proposal and papers.
In addition, each individual will receive a grade for his/her contribution to the researching, writing,
and presenting, as well as individual cooperative behavior.
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Stage II: Making the Patchwork Quilt
While the production of a quilt may seem far removed from "English," such a project can
have a purpose in the language arts curriculum. Language arts deals with skills in composing
(speaking, writing and visual nonverbal behavior) and the corresponding skills of comprehending (listening, viewing, and reading). Quilting offers students the opportunity to compose visually
and offers guided practice in collaborative skills learned in the preceding four weeks. Obviously
caution needs to be used in the undertaking of such a project so the objectives are met in a
reasonable amount of time. A crib-size patchwork quilt is one way of limiting the time commitment. Also, pillows and other smaller projects can be made using quilted pieces.
Karan L. Flanscha, an artist from Cedar Falls, Iowa, specializing in quilting and other related
forms, offers several suggestions from her experieces in conducting lectures and workshops at
all levels-from elementary children to adults (personal communication, May 11, 1989). She stresses
the importance of having personal experience with the project or having an ouside expert come
into the classroom-perhaps a home economics instructor or someone from the community.
For a teacher who may have difficulties finding an outside expert, a sourcebook for quilt collections, Quilt Collections: A Directory for the United States and Canada (1987) may lead one
to a group or person who would know of possible contacts. For example, eleven quilt collections are listed for Iowa; several mention workshop or program services.
Flanscha warns that some processes may seem simple (such as cutting blocks), but that seemingly small deviations can result in bigger problems in later stages. She also stresses the effects
the presentation-whether good or bad-can have on students' perceptions of the art form.
Unorganized implementation can do more harm than good. In addition, students' interests can
be taken into account with careful planning. For example, the designing of a pattern can provide applications of basic geometry.
The teacher might want to purchase a guidebook as a reference source or borrow one from
a library. Flanscha suggests the recently published Quilts! Quilts! Quilts! The Complete Guide
to Quiltmaking by Diana McClun and Laura Nownes (1988) . Another useful source might be
Quilts in the Classroom: A Guide to Successful Teaching (1982) by Mary Coyne Penders. This
book is addressed more to the quilting expert who wants to share his/her craft with others;
therefore, Coyne assumes a working knowledge of how quilts are made. The teacher might find
it useful however, for determining what order or how quilting skills might be presented to a class .
Also, Quilting 7915-7983: An Annotated Biliography by Colleen Lahn Makowski (1985) contains
715 entries including quilting books, catalogs, periodicals, periodical articles, non-print media,
and museum collections. Although this source is slightly dated, the references to non-print sources
may be useful.
Although several approaches are possible, the quilting process can be broken into three stages.
The first might be choosing the pattern and cutting the pieces (to be performed by Group X),
the second could be sewing the pieces together (to be performed by Group Y), and the third
could be the actual quilting or tying (to be performed by Group Z). This is the type of procedure
indicated on the preceding calendar sheet and in the introduction . Other methods might entail
having each group make a section of the quilt from start to finish, or having each individual make
a block. With these methods, the teacher might want to separate the quilt/mosaic projects from
the other group work (perhaps a Stage IV). The different parts can then be sewn together. By
having each group work on different stages of the quilt, the groups and individuals are interdependent. If group A does not do an accurate job, groups B and C will fail. Their quilt won't simply
be smaller; it won't fit together. This kind of failure can be constructive if the students discuss
what might have been done differently.
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Stage II: Making the Wooden Mosaic
Bill Close, an artist and instructor at Peet Junior High School in Cedar Falls, Iowa, has taught
students to do the following wooden collage project (personal communication, April 26, 1989).
His students have completed the project within two or three class periods. He suggests trying
one before teaching it.
Materials:
¼-inch plywood
a square of wood as backing
(cut according to the size desired for the
finished product which can hang on a wall)
a jigsaw
wood glue
finishing nails
acrylic paint
spray varnish sealer
frame molding
The same three stages used for the quilt can be employed for this project. After students have
made a design (graph paper works well), they can transfer it, as a unit, to the wood using carbon
paper. (They may want to mimic the quilt design or come up with something different.)
Then, they should cut it out using a jigsaw. According to Close, this is one of the safest power
tools. When he has done the project with his students, many have been able to bring jigsaws
from home. (The aid of a shop teacher might be enlisted for proper safety precautions, such
as safety glasses, as well as for the use of equipment.)
The pieces, painted with acrylic paint, can then be glued to the wood backing with wood glue,
and the molding trim can be glued and tacked with small brads or finishing nails. Not all pieces
need to be painted ; the natural wood makes for an attractive variation . The sealer should be
sprayed on the entire project after gluing.
Variations are possible. For example, a piece of paneling can be used instead of plywood. It
is thinner, the backside looks like grained wood (when painted), and it can be purchased at a
minimal cost. Also the type of saw can vary. A hacksaw, a type of handsaw, can be used if all
the cuts are straight lines. A coping saw, another kind of handsaw more appropriate for finer
work, can cut curves; however, the blades are thin and can be broken easily. Depending on
the facilities available in a shop, a bandsaw works extremely well. Also, an electrical sander can
be used to grind off crooked cuts to make the edges straight.

Stage Ill

Publication Days
Each group should be allowed a day (possibly two) to present the group's play, profiles, or
proposals to the class. Afterwards, the group should summarize how they collaborated to complete their assignment. The other students should take notes and should be allowed the opportunity to ask questions. Also, the teacher might have arranged to have the groups videotaped
while they had been working on their project. Sections of this can be played and used as a catalyst
for further discussion .
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Unit Test
Part One: To further test notetaking skills (which were taught during Stage One) , students can
use the notes they took during the publication days to answer a series of factual questions about
each group' s product. This might also ensure better listening for comprehension.
Part Two: From excerpts of a videotape of one of the groups working on one of the qu ilts,
students can write a short essay analyzing the group' s collaborative skills, using specific details
to support each point.

Culminating Activity
After learning parliamentary procedure, the students could practice using parliamentary procedure to elect a leader for the next day's class meeting (the evaluation of their skills in using
parliamentary procedure.) The students could vote on the adoption of one of the proposals put
forth by Group Z on what to do with their products. The carrying out of the proposal can actually overlap into the next unit. For example, if students decide to raffle their products (the culminating
activity), they can use the money to buy books for the classroom or school library (the process
of choosing the books could be part of the next unit) .
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Appendix A
My Group Behavior Questionnaire
1.

I offer facts, give my opinions and ideas, provide suggestions and relevant information to
help the group discussion .
Never -1-2-3-4-5-6-7- Always

2.

I express my willingness to cooperate with other group members and my expectations that
they will also be cooperative .
Never -1-2-3-4-5-6-7- Always

3.

I am open and candid in my dealings with the entire group.
Never -1-2-3-4-5-6-7- Always

4.

I give support to group members who are on the spot and struggling to express themselves
intellectually or emotionally.
Never -1-2-3-4-5-6-7- Always

5.

I keep my thoughts, ideas, feelings, and reactions to myself during group discussions.
Never -1-2-3-4-5-6-7- Always

6.

I evaluate the contributions of other group members in terms of whether their cont ri butions
are useful to me and whether they are right or wrong.
Never -1-2-3-4-5-6-7- Always

7.

I take risks in expressing new ideas and current feelings during a group discussion.
Never -1-2-3-4-5-6-7- Always

8.

I communicate to other group members that I am aware of, and appreciate, their abilities,
talents, capabilities, skills, and resources.
Never -1-2-3-4-5-6-7- Always

9.

I offer help and assistance to anyone in the group in order to bring up the performance
of everyone.
Never -1-2-3-4-5-6-7- Always

10.

I accept and support the openness of other group members, supporting them for taking
risks and encouraging individuality in group members.
Never -1-2-3-4-5-6-7- Always

11.

I share any materials, books, sources of information, or other resources I have with other
group members in order to promote the success of individual members and the group as
a whole
Never -1-2-3-4~5-6-7- Always

12.

I often paraphrase or summarize what other members have said before I respond or comment.
Never -1-2-3-4-5-6-7- Always
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13. I level with the other group members.
Never -1-2-3-4-5-6-7- Always
14.

I warmly encourage all members to participate, giving them recogn1t1on for their
contributions, demonstrating acceptance and openness to their ideas, and generally being
friendly and responsive to them.
Never -1-2-3-4-5-6-7- Always
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Appendix B
Who's on First
BUD and LOU delivered the "Who's on First?" routine in endless variations. This is one of
the versions:
BUD: You know, strange as it may seem , they give ballplayers peculiar names nowadays. On
the St. Louis team Who's on first, What's on second, I Don 't Know is on third .
LOU: That's what I want to find out. I want you to tell me the names of the fellows on the
St. Louis team.
BUD: I' m telling you. Who' s on first, What's on second , I Don 't Know is on third.
LOU: You know the fellows' names?
BUD: Yes.
LOU: Well , then, who ' s playin' first?
BUD: Yes.
LOU: I mean the fe llow's name on first base .
BUD: Who .
LOU: The guy on first base.
BUD: Who is on first base.
LOU : Well, what are you askin' me fo r?
BUD : I' m not asking you , I' m telling you. Who is on first.
LOU: I'm askin' you, who is on first?
BUD: That' s the man's name.
LOU : That's whose name?
BUD: Yes.
LOU: Well, go ahead, tell me.
BUD: Who .
LOU: The guy on first.
BUD: Who.
LOU: The first baseman.
BUD: Who is on first.
LOU (a new approach) : Have you got a first baseman on first?
BUD: Certainly.
LOU: 'Well, all I' m tryin' to find out is what's the guy' s name on first base.
BUD: Oh , no, no. What is on second base.
LOU: I'm not askin' you who' s on second .
BUD: Who's on first.
LOU : That's what I'm tryin ' to find out.
BUD: Well , don 't change the players around .
LOU (tension mounting): I' m not changin ' anybody.
BUD: Now take it easy.
LOU: What's the guy' s name on first base?
BUD: What's the guy's name on second base .
LOU : I'm not askin' you who's on second .
BUD: Who's on first.
LOU : I don 't know.
BUD: He's on third. We're not talking about him.
LOU (imploringly): How could I get on third base?
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BUD: You mentioned his name.
LOU: If I mentioned the third baseman's name, who did I say is playing third?
BUD (insistently): No, Who's playing first.
LOU: Stay offa first, will ya?
BUD: Please, now what is it you'd like to know?
LOU: What is the fellow's name on third base?
BUD: What is the fellow' s name on second base.
LOU : I'm not askin ' ya who 's on second .
BUD: Who's on first.
LOU: I don't kn0w.
BUD and LOU in unison: Third base!
LOU (trying a new tack): You got an outfield?
BUD: Certainly.
LOU: St. Louis got a good outfield?
BUD: Oh, absolutely.
LOU: The left fielder's name?
BUD: Why.
LOU: I don't know. I just thought I'd ask.
BUD: Well, I just thought I'd tell you .
LOU: Then tell me who's playing left field.
BUD: Who's playing first.
LOU: Stay outa the infield!
BUD: Don't mention any names out here.
LOU (firmly): I wanta know what's the fellow's name in left field .
BUD: What is on second.
LOU: I'm not askin' you who's on second.
BUD: Who is on first.
LOU: I don't know!
BUD and LOU: Third base!
(Lou begins making noises.)
BUD: Now take it easy, man.
LOU: And the left fielder's name?
BUD: Why.
LOU: Because.
BUD: Oh, he's center field.
LOU: Wait a minute. You got a pitcher on the team?
BUD: Wouldn't this be a fine team without a pitcher?
LOU: I dunno. Tell me the pitcher's name.
BUD: Tomorrow.
LOU: You don't want to tell me today?
BUD: I'm telling you, man .
LOU: Then go ahead.
BUD: Tomorrow.
LOU: What time?
BUD: What time what?
LOU: What time tomorrow are you gonna tell me who's pitching?
BUD: Now listen, Who is not pitching. Who is onLOU (excitedly): I'll break you arm if you say who is on first!
BUD : Then why come up here and ask?
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LOU : I want to know what's the pitcher's name!
BUD: What's on second .
LOU (resigned): I don't know.
BUD and LOU: Third base .
LOU: You gotta catcher?
BUD: Yes.
LOU: The catcher's name.
BUD: Today.
LOU: Today. And Tomorrow's pitching.
BUD: Now you've got it.
LOU: That's all. St. Louis got a couple of days on their team. That's all.
BUD: Well , I can't help that. What do you want me to do?
LOU : Gotta catcher?
BUD: Yes.
LOU: I'm a good catcher, too, you know .
BUD: I know that.
LOU: I would like to play for St. Louis.
BUD: Well, I might arrange that.
LOU : I would like to catch. Now Tomorrow's pitching on the team and I'm catching.
BUD: Yes.
LOU: Tomorrow throws the ball and the guy up bunts the ball.
BUD: Yes.
LOU: So when he bunts the ball, me, bein' a good catcher, I want to throw the guy out at
first base. So I pick up the ball and throw it to who?
BUD: Now that's the first thing you've said right!
LOU: / don't even know what I'm talking about!
BUD: Well, that's all you have to do.
LOU: I throw it to first base.
BUD : Yes.
LOU: Now who's got it?
BUD: Naturally.
LOU: Naturally.
BUD: Naturally.
LOU: I throw the ball to Naturally.
BUD: You throw it to who .
LOU: Naturally.
BUD: Naturally, well, say it that way.
LOU: That's what I' m saying!
BUD: Now don't get excited, don't get excited.
LOU: I throw the ball to first base.
BUD: Then who gets it.
LOU: He' d better get it!
BUD: That's it. All right now, don't get excited. Take it easy.
LOU (frenzied): Now I throw the ball to first base, whoever it is grabs the ball, so the guy runs
to second .
BUD: Uh-huh.
LOU : Who picks up the ball and throws it to What. What throws it to I Don't Know . I' Don't
Know throws it back to Tomorrow. A triple play!
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BUD: Yeah, it could be.
LOU: Another guy gets up and it's a long fly ball to center. Why? I don't know. And I don't care.
BUD: What was that?
LOU: I said, I don't care.
BUD: Oh, that's our shortstop.
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Appendix C
Excerpt from "Common Ground and Common Sense"

by Jesse Jackson:

America's not a blanket woven from one thread, one color, one cloth. When I was a child
growing up in Greenville, S.C., and grandmother could not afford a blanket, she didn't complain and we did not freeze. Instead, she took pieces of old cloth-patches, wool, silk, gabardine, crockersack on the patches-barely good enough to wipe off your shoes with .
But they didn't stay that way very long. With sturdy hands and a strong cord, she sewed them
together into a quilt, a thing of beauty and power and culture.
Now, Democrats, we must build such a quilt. Farmers, you seek fair prices and you are right,
but you cannot stand alone. Your patch is not big enough . Workers, you fight for fair wages.
You are right. But your patch labor is not big enough . Women , you seek comparable worth and
pay equity. You are right. But your patch is not big enough. Women, mothers, who seek Head
Start and day care and pre-natal care on the front side of life, rather than jail care and welfare
on the back side of life, you're right, but your patch is not big enough.
Students, you seek scholarships. You are right. But your patch is not big enough. Blacks and
Hispanics, when we fight for civil rights, we are right, but our patch is not big enough. Gays
and lesbians, when you fight against discrimination and a cure for AIDS, you are right, but your
patch is not big enough. Conservatives and progressives, when you fight for what you believe,
right-wing, left-wing, hawk, dove-you are right, from your point of view, but your point of view
is not enough.
But don't despair. Be as wise as my grandmama. Pool the patches and the pieces together,
bound by a common thread . When we form a great quilt of unity and common ground we'll
have the power to bring about health care and housing and jobs and education and hope to
our nation.
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Appendix D
The Quilt
by Mary Effie Lee Newsome
I have the greatest fun at night,
When casement windows are all bright.
I make believe each one's a square
Of some great quilt up in the air.
The blocks of gold have black between,
Wherever only night is seen.
It surely makes a mammoth quiltWith bits of dark and checks of giltTo cover up the tired day
In such a cozy sort of way.

Housewifery
by Edward Taylor
Make me, 0 Lord, thy spinning wheel complete;
Thy holy word my distaff make for me.
Make mine affections thy swift fliers neat,
And make my soul thy holy spool to be.
My conversation make to be thy reel,
And reel the yarn thereon spun of thy wheel.
Make me thy loom then, knit therein this twine:
And make thy holy spirit, Lord, wind quills;
Then weave the web thyself. The yarn is fine.
Thine ordinances make my fulling mills.
Then dye the same in heavenly colors choice,
All pinked with varnished flowers of paradise.
Then clothe therewith mine understanding, will,
Affections, judgment, conscience, memory;
My words and actions, that their shrine may fill
My ways with glory and thee glorify.
Then mine apparel shall display before ye
That I am clothed in holy robes for glory.
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"Patchwork Quilt"
(Author Unkown)
How much like a patchwork quilt we are,
Some of us are bright and gay,
Some are quieter, more delicate and subdued;
Yet how well we blend together.
The quieter ones set off the colorful.
The brighter ones accentuate the pastels.
Often the more fragile pieces hold the sturdy ones together.
Blessed we are to be varied.
All of us are stitched with love and tied to one another.

